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Abstract

The current paper aims to identify the strategies implemented by teachers for
teaching grammar to Iraqgi university students. This descriptive study is essential
for students to make sense of the language they are learning. This skill is used
for understanding language and avoiding ambiguities. It is taken for granted
that grammar plays a key role in teaching a foreign language. Yet, for most
students, grammar is a difficult topic. It is argued here that if teachers are
familiar with the following strategies for teaching grammar, the teaching
processes will be successful, beneficial, and effective. Although there is no limit
to the number of strategies used for this purpose, the present paper focuses
on the six most successful and widely used strategies which contribute much to
the teaching processes. These successful strategies are inductive strategy
versus deductive strategy. Incorporating songs, creating opportunities for
students to take part in grammar lessons, presenting grammatical items and
structures in contrast, and using visuals can serve as wonderful aids in teaching
grammar. The study concludes with some points that can be applied for further
research.
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A. INTRODUCTION

The use of a variety of strategies in any mode of teaching by instructors will make the
students with different levels get the lesson easily, and by this variety, the class will
be effective, valuable, and not bored. Thus, the purpose of this study is to find the
strategies applied by grammar teachers to Iraqi university students. It is necessary
for students to feel the language they are learning. Moreover, it is a crucial talent for
realizing alanguage and preventing vagueness. It has been observed that grammar
performs an important function in teaching a foreign language. However, for most
students, grammar is a difficult subject matter. The current study hypothesizes that
if teachers are aware of the following strategies for teaching grammar, the teaching
processes will be successful, beneficial, and effective. While there is no restriction to
the number of strategies used for this reason, this paper concentrates on the six most
successful and widely used strategies which provide much to teaching activities.
These successful strategies are inductive strategy versus deductive strategy.
Incorporating songs, creating opportunities for students to take part in grammar
lessons, presenting grammatical items and Structures in contrast, and using visuals
can serve as wonderful aids to teach grammar. The study also aims to determine
whether the strategy is more useful in teaching English as a foreign or second
language? . Reently, Salman et al, state that “Most instructs were satisfied with giving
only a few examples without practical exercises for applying for grammatical roles”
(Salman et al., 2022:298). In the discussion of the result of the study conducted by
Alshargabi et al., (2022), it has shown that some phenomena may be neglected by
both teachers of English grammar and the students due to the fact that there are
some structures that are different from one language to another, for instance,
English and Arabic and vice-versa (ibid:1163).

According to Sami (2021), there are many strategies used to achieve grammatical
knowledge. The game strategy is one of these strategies that present interesting
exercises and creates a comfortable learning atmosphere (ibid:19). The prosed study
was to define the nature of game strategy to increase student grammar. The results
show that this strategy improved the motivation of the learners, and they could be
more attracted by the process of learning the rules.

The present study aims at searching for answers to the following question:

“Which strategy is more useful in teaching English as a foreign or a second language?”’

B. LITERATURE REVIEW

Several studies conducted on teaching English Grammar (see, among others, (Kailam
and Mugattach 2003; Russell 2008; Tuan and Doan 2010; Watson 2015; Abdulmajeed
and Hameed 2017; Bikowski 2018; Alnoori 2019; Almuhammadi 2020; Sami 2021;
Salman 2022). As for the definition of grammar is concerned, Hornby (1994: 1) states
that grammar is “the study and practice of the rules by which words change their
forms and are combined into sentences”. There are two basic elements in this
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definition: grammar rules, and rules’ study and practice. Regarding the former, Horny
claims that “how words change and how they are put together into sentences”
(ibid:2).

The idea of grammar being a ‘linguistic knowledge’ is embraced by Vander Walt
(1993), who declares that “this knowledge of the language is generally regarded as
linguistic or grammatical competence, and that the notion of grammar as knowledge
suggests that it is unconsciously stored in the mind” (p:5), see for more details, Kamil
and Hazem (2020); Salman and Hazem (2022). “the grammar of a language refers to
what happens to words when they become a plural or negative, or what word order
is used when questions are made or two clauses joined to make one sentence” (Bald
et al.,1990:21).

A further definition of grammar is stated by Cook (1991:32), who points out “the most
distinctive aspect of a language without which communication would be difficult or
impossible”. Grammar is considered a set of rules and ideologies from the traditional
school perspective. On the contrary, structuralists consider the term grammar as the
way that the sentences are designed and organized.

In addition to these views, there is another view regarding grammar. For instance,
the transformational school believes that grammar is the guideline that generates
significant sentences formed simultaneously and enable speakers to realize
statement they have do not hear before. Kailam and Mugattach (2003:187) regard
grammar as the function of language; this is the idea of the communicative approach
( Sami 2021:21).

Russell (2008:201) used the method of "teaching grammar based on presentation,
practice, and production". In this study, many symbols, pictures, and visual narratives
are presented as a strategy to get and understand the skills such as filling the gap or
matching words or sentences to enhance students’ comprehension. Tuan and Doan
(2010) state that games can encourage learners, stimulate learners’ communication,
and increase their acquisition and their achievement.

Regarding teaching grammar for writing, Watson (2015) concluded that teachers
should be aware of consistency in teaching grammar, and this will help develop a way
of explaining grammar clearly. The use of humour in the classroom is one of these
new methods of education Abdulmajeed and Hameed (2017) The results of their
experiment “show that humour can reduce anxiety, help relieve stress, increase
mental sharpness and help students to learn difficult English grammatical subjects”.

According to Bikowski (2018), technology provided for grammar instruction is made
possible due to the capability to investigate grammar. Alnoori (2019) finds that the
activity-based method helps to make a grammar lesson engaging, meaningful, and
joyful. Moreover, this method is more appropriate in primary classes, especially
where English is a second or foreign language (p:9).

Finally, Almuhammadi (2020) study was an effort to achieve a needs analysis of a
professional development program to teach grammar in EFL classrooms. The study
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found that provisional development opportunities in Saudi universities are limited.
He also recommends that needs analysis should first be performed at various other
universities in Saudi Arabia to see the findings of his study with others.

Murphy shows that “there is one pervasive characteristic of early interlanguage that
is designed to render the target language optimally learnable” (1988:45). The primary
characteristic is “the tendency to let the relationship between form and meaning be
as direct as possible”. Ellis (1994:611) shows that “formal language teaching is
included in the term instruction as the term refers to what takes place inside the
classroom”. On the other hand, (ibid) contends that the term interaction alludes to
“the complex interaction of the linguistic environment and the learner’s internal
mechanisms with neither viewed as the primary”. Vander Walt (1993:10) states that
it is “one of the aims of communicative language teaching to engage the learner in
as much interaction as possible in the classroom”. He points out that “formal
instruction aims at the unconscious acquisition of the English grammar”.

Research investigating the effects of instruction on second language acquisition (e.g.
Long, 1988; Ellis, 1990; Larsen-Freeman & Long, 1991) states that “the term ‘formal
instruction has been understood to refer to grammar teaching”. Finally, Rashi et al.,
(2022) state that teachers ought to learn what their job is in teaching speaking. They
also add that teachers should be capable of motivating their students to keep them
in their work.

The following sections are the most effective strategies that can be illustrated for
English teachers in the classroom during teaching.

C. RESEARCH METHODOLOGY

The current study is descriptive, i.e., the authors collect the resources and make
comparisons between them. Additionally, the authors themselves taught grammar
for many years. Moreover, the aim is to arrive at the best strategy that can be of
benefit for the teachers to adopt.

For the purpose and the limitation of this study, the authors of this paper find that
the following two strategies are the most important strategies that can be applied by
teachers of English grammar to university students. These two strategies are
inductive and deductive strategies, respectively.

D. FINDINGS AND DISCUSSION
1. Inductive Teaching

Teaching Grammar based on Inductive and Deductive Techniques gives learners a
valuable chance to practice thinking skills. The teacher has to use deductive and
inductive strategies in teaching grammar (Sami,2021). The deductive teaching
strategy is a way to teach language while the grammar regulations do not use it
directly, similar to the inductive method. Establishing an effective relationship
atmosphere among learners is attained by both inductive and deductive methods of
teaching. Consequently, learners can understand the knowledge and remember of

EDUCASIA, Vol. 7 No. 2, 2022, www.educasia.or.id, e-ISSN: 2527-5011, p-ISSN: 2502-9150 186



Kanaan et al., Strategies for Teaching English Grammar to Students of Iraqi Universities

the guidelines and, after that, generate a meaningful speech (AL- Kharrat,2000: 5
cited in Sami,2021:22).

The inductive technique for grammar teaching involves offering a number of
examples that exhibit a specific concept and assuming students notice how the
concept works from these examples. No explanation of the concept is given early,
and the anticipation is that students learn to comprehend the rules of grammar in a
more natural way during their own reading and writing. Discovering grammar and
imagining how rules work in a sentence makes available for easier retaining of the
concept than if the students were given an explanation that was disconnected from
examples of the concept. The major purpose of the inductive teaching technique is
the maintenance of grammar concepts, with teachers using techniques that are
common to make an effect on students’ contextual memory. It has been found that
interlingual grammatical errors by students may be ascribed to progressive causes,
defective teaching, and perhaps many other reasons (Hazem, 2015: 30-31).

2. Deductive Teaching

Kamil and Hazem (2020) introduce that “language learning and teaching are
interesting fields of research to investigate” (p:15). Teaching English grammar has
some basic techniques, especially before the process of teaching this course to the
students. The basic technique is that the teachers should have a plan or training by
him/herself to be focused on before teaching itself, and this is called deductive
teaching strategy. The second process is that the teacher provides students with an
exhaustive description of a grammatical notion prior to they come across a similar
structural notion in their personal writing. Next to the lecture, students are supposed
to perform what they have exactly been displayed in a systematic sense over
spreadsheets and drills. However, the approach has its inadequacies, because it is
further of a teacher-centered approach. Another Collaborative method is that of
combining the process of two things working together and influencing each other,
i.e. games as techniques for remembering the student’s grammar of a language of
what they got in their learning. This process enables teachers to plan and prepare the
course through various strategies to make the students get more in an easy and
effective way.

It is worth mentioning that this strategy can also be applied to translators. All these
observations make the translation easy to a target. For the proper use of some
grammatical phenomena, see, for instance, ( Hazem and Kanaan, 2020; Alshargabi et
al,, (2022).

It has been found through the previous sections that a teacher has to be more familiar
with the usage of various strategies while teaching English grammar. The teachers
“can narrow the gap between the standards maintained in classrooms that overlook
the importance of using strategies, and those that recognize strategies as the
essential tools for grammar teaching”. Teachers of English grammar should be aware
of the recent studies on grammar in order to present the best strategy that can be
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used to enhance students’ awareness to get more benefits and understand the
subject in an easier way.

The second topic will be the framework, the third one is the all-skills approach how
to teach grammar holistically the fourth one will discover a pattern this technique
may be applied to different grammatical categories. For instance, for the present
simple tense third person, singular has an S at the end of the word also, for the
degrees of adjectives (comparative and superlative) with leading by the teacher as
opposed to deductive teaching, which is more standard and with which we are all
much more familiar.

Nevertheless, spitting love you general students face difficulties. Students’ relations
bounce sense significantly, and the instruction directions or grammar in the
framework are so much more actual melodies, movies, or videos. Also, doing and
repeating the lessons of grammar in a distinctive strategy, the result will be of benefit
all the students. Consequently, here are some basic grammatical structures that
teachers can cover with the activities:

Tense= Play= played
Voice= John plays football. (active)
Football is played. (passive)

Knowing, past and present tenses lead you to use prefixes and suffix.

However, when it comes to tense formation or apologies, important articles, phrasal
verbs, and many more, another important thing to do when teaching grammar is to
incorporate all skills.

Similarly, the students can similarly make a humorous band established on the motion
picture, and in the speech fizzes, they could use:

a. structure of the target grammar.
b. short stories,

These are super fun, and many students, whatever age activities operate reading
construct grammar using the stories for discussion of the grammar. Some students
may create your product with the grammar such:

Minecraft story activities gun forward to teaching mother grammar descriptive
teaching grammar as well.

It can be seen from the tasks above that several anticipations are suggested to be
thought in constructing teaching grammar, for instance, offering students with
different teaching styles and techniques in teaching grammar by taking into
consideration:

a. theirlearning patterns,
b. their point of view and,
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Awareness of English grammar may improve EFL teachers build an entertaining and
significant understanding of grammar interests.

Enhancing genuine resources as complementary resources which are based on
students’ contextualise life of applying the language can help EFL teachers lessen
the students’ grammar difficulties.

Taking into consideration students’ inclinations, and teachers’ struggles in teaching
English grammar as one strategy of the English foreign language framework can
help:

1. Instructors and designers to improve and enhance the curriculum of English and
the methodology of teaching in an effective way to be of benefit to the students.

2. Constructing every exercise, and practice curriculum associated with the
methodology of teaching to enhance both theoretical and practical skills of
teachers on grammar to facilitate they can make better teaching style
established on the distinctive of EFL structure.

Hazem and Mohammed (2021) have arrived at a conclusion in their study about the
mitigating devices by saying that “the significant practical provision for the
conclusions samples to arrive significant assumptions concerning the depiction of
mitigating devices and donates to the pragmatic amount of restricted grammar
accounts in the teaching and learning of speech acts” (532).

Sami (2021) has found that game strategy as a teaching-learning tool is entertaining
and designed a non-threatening learning atmosphere that increases communication
between learners and teachers. Moreover, this strategy develops learners’ rationale,
and they can be more interested in the method of learning grammar.

Elsworth and Walker (1989:137) assert that through the process of teaching grammar,
other strategies should be dependent as metacognitive, which direct learners to the
grammatical task. Elsworth and Walker (1989:137) distinguish between ‘self-
monitoring’ and ‘delayed production’. Consequently, Elsworth and Walker (1989:
137) refers that while using the 'self-monitoring’' strategy, the learner is capable of
checking, verifying or correcting their understanding or performance in the course of
a grammar task. They assert that language learning strategies should enable learners
to exploit the healthy communicative situations that arise in the classroom for
meaningful language practice and to allow enough time for oral production activities
after the practice stages of the lesson. they say that the "selfmonitoring' strategy is
helpful to the students to be competent in what they are doing in using second
language items as well as to help them to find solutions to the problems of the task
at hand.

Concerning the “delayed production strategy, Elsworth and Walker (1989: 168) say
“that this strategy is used in grammar teaching to plan and monitor speech
production which related to the learners' ability to use grammatical skills”. In this
way, the teaching of grammar should aim at paving ways for English second language
learners to use English in real communicative situations. Elsworth and Walker
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(1989:144) assert that communication is an important aim for teaching grammar.
Therefore, the teacher should bear in mind the primary purpose of teaching
grammar, “which is to help learners use the target language correctly and
appropriately”. Elsworth and Walker (1989:70) are also in favour of cognitive
strategies such as ‘“deductive/inductive, which enable students to apply rules to
understand or produce language or solve problems”. They also advocate
"socioaffective' and "group work' strategies and argue that strategies of this kind
can be applied to improve students' communicative efficiency. Elsworth and Walker
(1989:72) also state that "group work' enables students of English as a Second
Language to get more grammatical information from the native students.

Elsworth and Walker (1989:170) said that both form and function are important in the
classroom. One of the most important factors in communicative competence is to be
familiarized with basic grammatical forms and patterns, which leads students to use
the second language in a meaningful way.

Elsworth and Walker (1989: 179) refer to the strategy of language learning that differs
according to different teachers. In fact, language learning strategies have both
advantages and disadvantages when applied in their separate teaching processes
(O'Malley et al. ,1985:204). Some teachers might find their grammar teaching to be
effective when they apply metacognitive and cognitive strategies, whereas other
teachers feel at best when they apply strategies of the socio-affective kind.

E. CONCLUSION

Although this study is descriptive in its sense, it has arrived at a conclusion that the
teacher of English needs to take into consideration the different strategies that exist
regarding the teaching of grammar. Teachers’ experiences of grammar teaching are
based on their conceptual knowledge as they have qualified it in their classroom
practices. The teachers’ abstract knowledge is deep-rooted in grammar theory types
such as rigid grammar, descriptive grammar, and traditional grammar. The use of
teaching grammar approaches is varied based on the content of grammar. The
approaches such as teaching grammar deductively, inductively teachers, explicitly,
and implicitly to teachers), concentrate on the form of teachers and concentrating
on meaning. In line with grammar teaching strategies, most teachers apply structural
context strategy, texts, stories, grammar translation, and cooperative learning
strategy. The most strategy used most in their classroom practices are structural
context strategy and collaborative learning strategy, and the less approach used in
their classroom practices are under structural context strategy in terms of role-
playing the situation. The challenges faced by the EFL teachers are the students’
types in terms of their learning style and attitude, limitation of English teaching
methodology references, and training. We recommend that the diversity of the
strategies in the classroom make the learners comprehend and get the course easily.
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It is expected that by contemplating this study’s findings, other investigators will
continue to perform similar subject matter with distinct fields of study to have an
extensive image of teaching grammar in the universities.
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