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Abstract 

Feedback is very essential in learning. It can help students to get the bigger picture 
of their progress, which stage they are in, and what steps they are going to take for 
future learning.  Giving feedback is considered to be the essential role of a teacher 
or lecturer in guiding students in their learning process. As many experts noted that 
writing is the most complex skill to learn, and students need more assistance in 
developing their writing. Here, teachers or lecturers are needed to guide them in 
the whole process of writing, which are pre-writing, drafting, revising, and editing. 
Considering this prominent role of giving feedback, it is necessary for teachers or 
lecturers, and also the students to know about the types of feedback used in 
English writing. This will be useful for the teachers or lecturers to understand what 
type of feedback they will use in the learning, and for the students to reflect more 
on their preference for the given feedback. 
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1.  INTRODUCTION  

Many have noted writing as the most complex skill to learn. Heaton, as cited in 
Aulya (2020), noted that writing abilities are difficult to teach because they need mastery 
of not just grammatical and rhetorical devices, but also conceptual and judgmental 
aspects. Another reason why writing is hard was stated by Ulashovna (2020) who said that 
performing writing activities necessitates a distinct mental process that has a direct impact 
on the blending of attention, fine motor coordination, memory, visual processing, 
language, and higher-order thinking. Writing needs ideas to be organized. It does not only 
care about grammatical things but also conceptual things.  
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To guide students in these whole processes, teachers or lecturers have to pay 
attention to what they should do. Harmer (2015) proposed some tasks that teachers must 
perform before, during, and after the process of writing. They are demonstrating, 
motivating and provoking, supporting, responding, and evaluating. According to Brown 
(2007), teachers assist in helping students engage in the thinking process of writing but 
they must not force their ideas on students' writing in the spirit of respecting students' 
opinions. This explained that the role of teachers is to facilitate students and guide them 
in the whole process of writing without involving or intervening in their thoughts in 
student writing.  

Giving feedback or responding is considered to be the essential role of a teacher or 
lecturer in guiding students in their writing process. Raihany (2014) noticed that a notified 
learner of the outcome of their learning or their areas for development helps to motivate 
them to continue learning. Leng (2014) stated that the teacher gives feedback so that 
students may read and comprehend the problems and utilize it to enhance their work in 
the future. These show that in writing, feedback is needed to monitor and improve 
students writing results and their learning process, and also understand the problems they 
face. 

2.  THE CONCEPT OF WRITING 

Writing is one of the English skills that is considered a productive skill, which means 
a skill that can produce some things, such as ideas, thoughts, and expressions in written 
form. According to Harmer (2001), writing is a kind of communication used to convey ideas 
or feelings in a written format. Here, it can be seen that Harmer took writing as a tool 
which is a form of communication. Same as speaking skills, writing is also a way of 
communication where in its use, there must be a thought or a feeling expressed or shared. 
If the thoughts or feelings are shared in speech or written form, then it will produce the 
language that will be used in communication. As in writing skills, the written form is the 
product of thoughts and feelings expressed. 

Siahaan (2008) noted that writing is a psychological action in which the user of a 
language puts information into a written text. Here, what he said relates more to the 
concept of writing as an activity. Writing is a way of communication to express feelings or 
to share thoughts in a written form which at the same time requires a psychological activity 
that mostly involves the brain and mental activities in its processes. Especially in higher 
education where academic writing is necessary, the involvement of the brain and mental 
activity is highly needed.  

Kirmizi & Kirmizi (2015) furtherly said that academic writing involves strong critical 
thinking abilities since it requires high mental processes in content, organization of 
concepts and structure, and use of grammar and mechanics. Therefore, some steps, 
stages, or processes are needed in order to make writing can be easily done. Because when 
the thoughts are not structured and organized well, the readers would be struggling a lot 
to understand. The requirement of steps and stages is what makes writing considered to 
be an activity. 

Based on the theories above, the concept of writing can be taken first as a tool or 
a way of communication that helps people to share thoughts, feelings, arguments, and 
expressions. Writing also can be taken as an activity because it requires some steps or 
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stages to be done. As writing involves the brain and mental activity, it is included as a 
psychological activity. Some steps that are involved in writing as an activity are discussed 
more in the process of writing. 

3. THE PROCESS OF WRITING 

Many experts have noted the process of writing. Oshima & Hogue (2007) stated 

that there are four main stages in the writing process: prewriting, organizing, writing, and 

polishing (revising and editing). Harmer (2004) stated his version of the writing processes 

which are the choice/ briefing, idea/language generation, data gathering, planning, 

drafting and editing, final version, and consultation/tutorial. Seow (2002) mentioned that 

the four main stages of writing are: planning, drafting, revising, and editing. According to 

Richards & Rodgers (2015), the process of writing consists of four basic steps. They are 

planning, drafting, revising, and editing. In general, the well-known processes of writing 

are considered to be prewriting/planning, drafting, revising, and editing. 

3.1.  Prewriting 

 Prewriting can be simply said as a way to get ideas. Harmer (2004) used the term 
‘generating ideas’ to define this stage of the writing process. He claimed that generating 
ideas is used by a writer to plan what they are going to write. As stated in William’s (2018) 
model of the writing process, prewriting is described as the activities that take place 
before the first draft is started which include some activities like discussion, outlining, 
freewriting, journaling, etc. In brief, these prewriting activities are aimed to assist writers 
in developing ideas.  

3.2.  Drafting 

The next step in the writing process is drafting. In this step, students will try to 
transform what they got in the prewriting stage into a written text. Johnson, as cited in 
Hutari (2019), described drafting as the writer’s first attempt to capture ideas on paper. 
Moreover, Hutari (2019) said that students are not concerned with grammatical precision 
or the neatness of the draft at this stage, but rather with the fluency of writing. The writing 
is not completed yet and modified be modified. In other words, during this step, writers 
need to develop the prewriting ideas and turn them up into a draft. In this step, it is 
important to write the rough draft first. It can be done by quickly writing without stopping 
or wondering about grammar, spelling, or punctuation. Because this is just a rough draft, 
the errors will be fixed later. When the ideas have already been drafted out, then a writer 
may show the draft to their fellows or experts to continue to the next stage, which is 
revising. 

3.3. Revising 

The draft from the previous process will then be revised in this stage. Oshima & 
Hogue (1999) noted that during this stage, the concern or the discussion will be focused 
mainly on the content and organization. This shows that in revising, the concern will not 
be put into other things but content and organization. Moreover, McLean (2012) stated 
that a writer will be likely to construct changes to the first draft during revising before 
putting the final touches on it during the editing stage. In conclusion, at revising stage, a 
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writer will revisit the first draft and look back at the content, may also provide 
reorganizing, and make some major changes to the drafted ideas before going on to the 
editing stage. 

3.4.  Editing 

The last stage is editing. Here, McLean (2012) noted that making changes to 
enhance style and adherence to normal writing rules, such as replacing an ambiguous 
phrase with a more specific one or correcting grammatical and spelling problems, is what 
editing entails. This is also in line with Oshima & Hogue (1999) stated that the editing stage, 
distinguished from revising, focuses only on the smaller issues such as grammar, 
punctuation, and mechanics. It can be clearly distinguished that revising holds a bigger 
focus than editing so that after the editing process is done, the writing will be ready for 
submission or publication. 

4.  FEEDBACK IN WRITING 

In contributing to improving further learning, feedback lets the learners get 
information about their learning results. It is not only to show which level or stage they 
have reached but also to find know their improvement needs. Leng (2014) said that 
feedback is very important to students since it is one of the most important components 
of their learning process, as well as one of the most common and favorite strategies used 
by teachers to improve learning. Harmer (2001) stated that feedback includes not just 
criticizing students but also providing them with an assessment of their performance, 
whether during a drill or after a longer language production exercise. Here, it is well said 
that feedback is very essential in learning because it can help students to get the bigger 
picture of their progress, which stage they are in, and what steps they are going to take 
for future learning. 

Not only for learning but feedback is also considered to be very essential in teaching. 
Raihany (2014) noted that teachers can use feedback to determine how successful they 
have been in their teaching and what they need to do to improve their effectiveness in 
teaching. To provide helpful and effective feedback to students, teachers also need 
feedback from students about how well their teaching is going. This will help teachers to 
measure themselves by considering what stuffs are achieved and what is not yet. 

Giving feedback or responding is considered to be the essential role of a teacher or 
lecturer in guiding students in their writing process. Yishu, as cited in Zhang (2016),  stated 
that feedback plays an important role in improving students' understanding of writing 
structure. Li Jing's case study, also cited in Zhang (2016) also revealed that both error and 
non-error feedback from teachers improves language accuracy in EFL students' writings, 
and the latter can even draw students' attention to the deeper parts of their writings. Keh 
(1990) furtherly said that feedback is an essential component of a process approach to 
writing because it provided information given by a reader to a writer for the writer to 
revise and improve. Improving a writing work to create good writing is not easy. Sari et al. 
(2020) declared that in terms of word choice and syntax, and correct use good writing 
should satisfy the following criteria. They are topic unity, smooth ideas organization, 
relevant use of terms and vocabulary, and proper use of the language of mechanics such 
as punctuation and spelling. Without any help, guidance, or information from readers, it 
will be difficult for a writer to revise their writing to produce good writing. Some other 
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researchers have done studies showing the importance of feedback in the writing 
classroom (Ajjawi et al., 2022; Bowen et al., 2022; Guo et al., 2022; Kerman et al., 2022; 
Saeed & Al Qunayeer, 2022; Xu, 2022; Zhang & Hyland, 2022). 

5.  THE TYPES OF FEEDBACK 

Teacher’s feedback, as its name, is given feedback by a teacher in response to 
students’ work. Teacher’s feedback also known as “teacher’s-response” or “teacher’s 
review” is defined by Su, as cited in Susanti et al. (2020),  as any given comment by a 
teacher to students to revise the writing. Furtherly, Susanti et al. (2020) stated that in the 
context of students’ writing, feedback, in the form of a teacher’s response, is termed 
Corrective Feedback (CF). Corrective feedback itself is defined by Hutari (2019) as a part of 
practice in the education and learning field and is needed as a medium to measure whether 
the student’s work is correct or not. As stated above, teacher feedback, especially in the 
context of students’ writing is also known as corrective feedback which focused on 
measuring whether students’ work is correct or not. 

Corrective feedback is considered to be important in writing. Susanti et al. (2020) 
have stated that one of the most important problems for L2 language teachers in Second 
Language (SL) situations is providing Corrective Feedback (CF) on linguistic errors in L2 
students' writing. Sari et al. (2020) also noted that corrective feedback is vital because it 
can help students eliminate errors in their writing. Corrective feedback, according to 
Susanti et al. (2020), can be classified as written-oral feedback, direct-indirect feedback, 
form-content feedback, and first-final draft feedback. They are explained as follows: 

5.1. Written and Oral Feedback 

According to Rofiqoh & Chakim (2020), oral feedback, also known as an oral 

conference, is a personal consultation between the teacher and the students during a 

composition review. Here, teachers provide feedback in form of oral by giving a sufficient 

amount of time to students to discuss their work. While written feedback, also defined by 

Rofiqoh & Chakim (2020), is the feedback given to students by providing certain 

comments, corrections, and marks on their work. Circle, underline, or other signs are often 

used by teachers to mark students’ work. In learning, the use of both forms of feedback is 

probably used. 

5.2.  Direct and Indirect Feedback 

Direct and indirect feedback refers to the way teachers give feedback.  Zhang 

(2016) noted that direct feedback happens when a teacher points out not only errors but 

also provides correct answers, whereas indirect feedback happens when a teacher 

provides no correct answer but indicates errors or problems through other means and lets 

the students answer by themselves. Westmacott (2017) said that in general, written 

feedback might be direct, with the learner receiving the correct version, or indirect, with 

the presence of the error highlighted but not corrected. When a teacher decides to give 

direct feedback, means he or she will directly point out students’ errors and also provide 

the correct answers right away. On the other hand, when a teacher decides to give indirect 
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feedback, it means that he or she will give the students some hints to stimulate students 

so they will be able to indicate the errors and find the correction themselves. 

Some examples of direct feedback were found in the research conducted by Leng 

(2014). The examples found are such as, ‘Structure your argument – heading/sub-heading 

to improve readability’ and ‘Preview your main points here’. The teacher was also found 

highlighting students’ work on things that were not right and also told them how to 

correct them. While in Hutari’s research (2019), some examples of direct feedback are the 

written feedback given by crossing lines on students’ work that also provided the correct 

answer, and mostly they were grammatical errors. These examples showed that in direct 

feedback, the teacher, lecturer, or instructor will directly give the correct form of the 

corrected words or sentences found in the students’ work. 

Some of the examples are provided in research conducted by Sari et al. (2020). They 

found such examples of indirect feedback as the lecturer already checked some mistakes 

and then let the students figure out the mistakes themselves. Another characteristic was 

shown by Hyland & Han, as cited in Susanti et al. (2020), in the indirect feedback, the 

teacher underlined and circled the error, provided editing symbols, and noticed the 

ambiguity of the marked text with a question mark or a question. From these statements, 

it can be shown that in indirect feedback, the lecturer, teacher, or instructor do not show 

any correct answer of the mistakes they indicate. 

5.3. Form and Content Feedback 

These types of feedback are classified based on their focus. Form-focused 

feedback, as stated by Zhang (2016), is also known as error-correcting feedback or 

grammar feedback since it focuses on providing feedback on problems in grammar, 

vocabulary, and writing patterns. This is why it is called form-focused feedback. 

Furthermore, content feedback, as defined by Zahida et al. (2014), is the comment on the 

content of the writing which aimed to encourage students to concentrate more on the 

necessary content and ideas. In other words, form-focused feedback is focused more on 

grammatical and language use. While content-focused is focused more on the content 

organization, coherence, and unity of writing work. 

5.4. First Draft and Final Draft Feedback 

The feedback that is given on the first or final draft is also important because they 

hold different effects on students’ writing abilities. Diab et al., as cited in Susanti et al. 

(2020), claimed that the impact of teacher/peer feedback on the first or final copy makes 

a significant difference in the student’s writing ability. Azariadis (2018) defined the first 

draft as a document that may share with others to read. Here, it can be seen that a first 

draft is useful to give the writer a new insight into what they have written. While on final 

draft feedback, Nash (2012) characterized final-draft feedback characteristics as written 

notations or oral answers addressing the content, sentences, documentation, and overall 
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evaluation of the essay. For the use of both of the feedback, each lecturer has their style 

in delivering the feedback. 

6.  CONCLUSION 

Feedback is needed to monitor and improve students’ results and their learning 
process, and also to understand the problems they face. Giving feedback is considered to 
be the essential role of a teacher or lecturer in guiding students in their learning process. 
Especially in writing, which is a skill that requires more than just a total focus, it is very 
prominent for instructors to give proper feedback to the students. There are four types of 
feedback that are usually given by teachers or lecturers in guiding students’ writing 
process. They are written-oral feedback (feedback form), direct-indirect feedback 
(feedback delivery), form-content feedback (feedback focus), and first draft-final draft 
feedback (feedback timing). However, having information about these types of feedback 
is necessary for both teachers and lecturers and students. Teachers and lecturers may 
learn the types of feedback in order to fit the characteristics of the students in their 
classrooms. Students may get benefited to identify their teachers’ or lecturers’ feedback 
use, and finding their preference for the feedback use or suggestion to be provided to 
their teachers or lecturers to improve learning. 

 
 

REFERENCES 
 

Abas, Ilma H., & Aziz, Noor H. A. (2018). "Model of the Writing Process and Strategies of 

EFL Proficient Student Writers: A Case Study of Indonesian Learners." Pertanika 

Journal, 26(3). 

Ajjawi, R., Kent, F., Broadbent, J., Tai, J. H.-M., Bearman, M., & Boud, D. (2022). Feedback 
that works: A realist review of feedback interventions for written tasks. Studies in 
Higher Education, 47(7), 1343–1356. https://doi.org/10.1080/03075079.2021.1894115 

Aulya, Sapna Farah. (2020). Writing Error Analysis in Exposisiton Text of Eleventh Grade SMA 

Negeri 4 Samarinda. Thesis. Perpus-IAIN. 

Azariadis, Michael. (2018). Academic Writing In Practice: Drafting, GRS Academic Writing 

Workshop. https://www.postgraduate.uwa.edu.au/ 

Bowen, N. E. J. A., Thomas, N., & Vandermeulen, N. (2022). Exploring feedback and 
regulation in online writing classes with keystroke logging. Computers and 
Composition, 63, 102692. https://doi.org/10.1016/j.compcom.2022.102692 

Brown, H. Douglas. (2000). Principle of Language Learning and Teaching. New York: Addison 

Wesley Longman. Inc. 

Brown, H. Douglas. (2007). Teaching By Principles. New York: Pearson Education.  

Guo, Q., Feng, R., & Hua, Y. (2022). How effectively can EFL students use automated 
written corrective feedback (AWCF) in research writing? Computer Assisted Language 
Learning, 35(9), 2312–2331. https://doi.org/10.1080/09588221.2021.1879161 

Harmer, Jeremy. (2001). The Practice of English Language Teaching, 3rd Ed. Longman.  

Harmer, Jeremy. (2004). How to Teach Writing. England: Pearson Education Limited.  



56                EDUCASIA, Vol. 8 No. 1, 2023, www.educasia.or.id, e-ISSN: 2527-5011, p-ISSN: 2502-9150 
 

Hossain, Mohammed Iqram. (2015). Teaching Productive Skills to the Students: A Secondary 

Level Scenario. Paper. BRAC University: Bangladesh. 

Hutari, Igustiana. (2019). "The Lecturer’s Corrective Feedback On Students’ Essay Writing 

Of UIN Jambi on 2019." Thesis.  

Keh, Claudia L. (1990).  Feedback in the writing process: a model and methods for 

implementation. ELT Journal, 44(4). 

Kerman, N. T., Noroozi, O., Banihashem, S. K., Karami, M., & Biemans, H. J. A. (2022). Online 

peer feedback patterns of success and failure in argumentative essay writing. 

Interactive Learning Environments, 0(0), 1–13. 

https://doi.org/10.1080/10494820.2022.2093914 

Leng, Kelly Tee Pei. (2014). An Analysis of Written Feedback on ESL Students’ Writing. 

Procedia – Social and Behavioral Science 123. 

McLean, Scott. (2012). Successful Writing. Unnamed Publisher. 

http://creativecommons.org/. 

Nash, J. Gail. (2012). "Final Draft Feedback in First-Year Composition: A Case Study of Non-

Native English Speaking Students in North America." Dissertation.  

Oshima, A., Hogue, A. (1999). Writing Academic English Fourth Edition. Longman. 

Oshima, A., Hogue, A. (2007). Introduction to Academic Writing. Pearson Education.  

Pearson, William S. (2018). "Written Corrective Feedback in IELTS Writing Task 2: Teachers’ 

Priorities, Practices, and Beliefs." TESL-EJ, Vol. 21, No. 4.  

Raihany, Afifah. (2014). "The Importance Of Teacher’s Written Feedback On The Students’ 

Writing In Teaching Learning Process." OKARA, Vol.1. 

Rofiqoh M., & Chakim, N. (2020). "Students' Perceptions on Written and Oral Feedback in 

Writing Class." RETAIN, Vol. 8(2).  

Saeed, M. A., & Al Qunayeer, H. S. (2022). Exploring teacher interactive e-feedback on 
students’ writing through Google Docs: Factors promoting interactivity and potential 
for learning. The Language Learning Journal, 50(3), 360–377. 
https://doi.org/10.1080/09571736.2020.1786711 

Sari, Rianti W., Listia, R., & Rusmanayanti A. (2020). "Types Of Lecturer's Corrective 

Feedback Used In Writing Activities At One Of University In Banjarmasin." Lingua 

Educatia Journal, 2(2). 

Siahaan, Sanggam. 2008. Issues in Linguistics. Yogyakarta: Graha Ilmu. 

Susanti, R., M., Mallya Deepali, & Indawan. (2020). "The Effective Feedback Practices in a 

Large EFL Writing Class in Indonesia." Talent Development & Excellence, Vol. 12, No. 2s.  

Ulashovna, Mustafayeva Nilufar. (2020). "Productive Skills And Language Learning 

Difficulties." JournalNX- A Multidisciplinary Peer Reviewed Journal, Vol. 6, Issues 11.  

Westmacott, Anne. (2017). "Direct vs. Indirect Written Corrective Feedback: Student 

Perceptions." Íkala, revista de lenguaje y culture, 22(1).  

Xu, J. (2022). Incremental Intelligence Matters: How L2 Writing Mindsets Impact Feedback 
Orientation and Self-Regulated Learning Writing Strategies. Assessing Writing, 51, 
100593. https://doi.org/10.1016/j.asw.2021.100593 

https://doi.org/10.1080/10494820.2022.2093914


  Suci Mulyani, The Types of Lecturers’ Feedback on EFL Learners’ Writing 

EDUCASIA, Vol. 8 No. 1, 2023, www.educasia.or.id, e-ISSN: 2527-5011, p-ISSN: 2502-9150              57 
 

Zahida, R., Farrah, M., & Zaru, N. (2014). "The Impact of Three Types of Written Feedback 

on the Motivation and Writing Skill of English Major Students at Hebron University." 

Humanities, 28(5). 

Zhang, Chunxia. (2016).  "An Investigation into Teacher Written Feedback on English 

Writing." International Conference on Education, Management and Computer Science.  

Zhang, Z. (Victor), & Hyland, K. (2022). Fostering student engagement with feedback: An 
integrated approach. Assessing Writing, 51, 100586. 
https://doi.org/10.1016/j.asw.2021.100586 

 


